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1.1 Background to the Problem
Education is the key factor for the development in any society and it is believed that a literate society and skilled citizens have more chances of development at their economic and social levels. The role of education towards socio-economic development was also supported by (Ozturk, 2001) who asserts that education in every sense is one of the fundamental factors of development and no country can achieve sustainable economic development without substantial investment in quality education which in turn enriches their citizen to understand themselves and world. This implies that quality education can elevate people’s efficiency and creativity and promotes technological advancement to the country. 

The economic growth theories place quality education at the centre of their explanation for long term economic growth and many studies indicated that there are positive correlation between a country's educational effort and its economic status (Onderind Makor (2013). Thus, in light of this economic perspective on education, the Tanzania Government through the Ministry of Education and Vocational Training (MoEVT) has laid down several policies such as Education for Self Reliance 1967, Education and Training Policy 1995 and the new 2014 Education Policy which promote free basic education from pre-primary to ordinary level secondary education. For the same goals of improving quality and equitable education in the country, since from independence, the Tanzanian Government through MoEVT also made several efforts on structuring its educational reform towards the provision of education. For example one of the earliest educational reform made by the Tanzanian Government through Ministry of Education and Culture was known as the Great Step forward of the 1970s with the aim of making primary education universally available, compulsory, and provided free  to users to ensure it reached the poorest throughout the countryM Osaki, 2009). Due to the financial crises that Tanzania underwent in the 1980s which made the government to have difficult in financing the social services it had deployed in the 1970s, another reform for the introduction of user fees was introduced. This reform requires local communities to contribute on running of the schools due to declining resources. 

This had bad impact toward quality of schooling as well as quality of education nationally and internationally (Ndibalema, 2012). This challenge resulted the government to launch new reform which was known as reforms through Government intervention with the objective to ensure growth and equitable access to high quality formal education and adult literacy through facilities expansion, efficiency gains and quality improvement, accompanied with efficient supply and use of resources (KENPRO, 2010).  Moreover, M Osaki(, 2009) adds that the Tanzanian Government decided to make more improvement of the quality of their education and hence in 1997 developed a Basic Education Master Plan in order to provide the guidance in the provision of quality of education country wide. Further, in 2004 the government made another important reform which was known as reforms through participation approach which emphasize on the elimination of user fees through participative approach. One among their main goals of these entire reforms is to provide quality and equitable education to all Tanzanian citizens so as to strengthen the link between education provided at all levels and the socio-economic development (URT, 2009). This indicates that quality education play a major role towards the development of the society and nation at large. In understanding this,  the educational system in Tanzania has made some improvements such as increasing enrolments in both primary and secondary level, employing enough teachers, providing in-services training to teachers to name but a few (URT, 2009). But achieving quality education is still a challenging issue because lack of important teaching-learning resources (Tshabanu & Msafiri, 2013), teachers’ motivation (Mkumbo, 2011a) and school dropout rates are still too high and school graduates in both primary and secondary level are still blamed to lack important knowledge and skills for their lives and social economic development (Mkonongwa, 2012). 

Quality of education has been a global agenda for many years back, such that in 1990, the World Declaration on Education for All declared that poor quality of education needed to be improved and recommended that education provided for the learners should be more relevant (UNESCO, 2005a). Hence, the school through good leadership practices should help children develop creatively and emotionally and acquire the skills, knowledge, values and attitudes necessary for responsible, active and productive citizenship (Osaki, 2000). In understanding the importance of quality in education, for instance in Tanzania, the expansion of both primary schools as well as secondary schools were increased (Mkumbo, 2011a). However, it is argued that expanding access alone would be insufficient for education to contribute fully to the development of the individual and society without concentrating on quality of education (Ndibalema, 2012; Onderi & Makori, 2013). Consequently, the Declaration for Education for All identified quality education as a prerequisite for achieving the fundamental goal of Education for All (UNESCO, 2005b). Moreover, the second of the six goals set out in the Dakar Framework (2000) commits nations to the provision of primary education in a good quality. These goals include commitments to improve all aspects of educational quality so that every student can achieve better learning outcomes, especially in literacy, numeracy and essential life skills. Quality of education was also emphasized by UNESCO which stated that provision of quality of education to the learners as a human right and supports a rights-based approach to all educational activities (UNICEF & Unesco, 2007). At this situation, learning system should be supportive in order to implement well policy  and the ability to utilize resources so as to have the best possible impacts to all students in schools. How well education achieves these outcomes is important for school heads to apply good pedagogical leadership roles necessary to make schools good learning environment. 

Heads of schools play a significant role in determining the academic performance and quality of education in particular in schools due to their assigned tasks and roles and their day-day interactions with school members (teachers and students). Lack of vision in the management of schools often leads to imbalance in the allocation and use of resources and this might have the impact on quality of education to the students. Moreover, they ways the heads enhance teachers’ professional development for teaching efficiencies which is also an important factor for quality education development. It is on these grounds that, it very important to investigate how school heads contribute in the enhancement of quality of education in secondary schools. The subject of heads of schools in contributing to the provision of students’ academic achievement in relation to the quality of education had received considerable attention to the public as well as educational stakeholders. Head of schools are expected to be the key players in contributing to the provision of quality education in their schools and at the nation at large. The report provided by (UNESCO, 2005b) pointed out that, one among the hindrances in Ghana to achieving quality education is the absence of efficient and effective leadership and management exercised by heads of schools. This has the indication that without effective leadership exercised by head of the school, effectiveness in the school will be hard to be achieved. In the same topic, various studies in Kenya revealed that poor students’ academic performance in secondary school is a function of poor administration practiced by head of the school (Ackers & Hardman, 2001; Githua & Nyabwa, 2007). Thus, it is obvious that the head of school on one way or another affects the provision of quality of education to the school. The head of school as a leader is expected to support teachers to move in positive direction so as to ensure that students’ learning occur which in turn foster the provision of quality education. 

One among the core roles of the head of the schools in Tanzanian secondary schools is to ensure that quality education is attained by making sure that curriculum is implemented according to laid standard and regulations (URT, 2009).  The head of school has the roles of creating good atmosphere in the school setting, to make sure that teachers are teaching and students are learning to ensure that the mission and vision of the MoEVT are achieved. According to UNICEF (2000), quality of education is the processes through which trained teachers use student-centred teaching approaches in well-managed classrooms and schools and skilful assessment to facilitate learning and reduce disparities. They added that the education should be provided in environments that are healthy, safe, protective and gender-sensitive, and provide adequate resources and facilities to facilitate students’ academic performance. Learning can occur anywhere, but the positive learning outcomes generally happen in quality learning environments. Learning environments are made up of physical, psychosocial and services delivery by the head of the school to teachers and students (Oduro & MacBeath, 2003). This implies that head of school has big influence in creating conducive environment that motivate teachers to work happily because teachers’ working conditions affect their ability to provide quality education. Many people and other educational stakeholders have the idea that quality of education is associated with teachers. This is due to the fact that they are the centre of curriculum implementation. However, the head of the school has a lot to do to make sure that teachers are willingly engage in the process of teaching and learning. Moreover heads of schools can make the school a nice place for students to learn and teachers to teach. Quality of education is obtained in a school where head of school make a school to be a supportive organization. 

Organizational support for teaching and learning takes many forms, including such measures as advocating for better conditions and professional development, respecting teachers’ autonomy and professionalism and developing inclusive decision-making processes (UNESCO, 2005a). Unfortunately, many head of schools in Tanzania context are very busy in extensive administrative roles with little concern on pedagogical responsibilities. This leaves little time for supervision and support of staff and students as a result quality of education of the school fall (Grauwe, 2001). Hence, is better to understand how heads of schools contribute to quality of education in our secondary schools. The head of school is a pivotal personal in influencing school culture and equipping other teachers for the purpose of improving the quality of education of the school. The head of school is the leader and the person in charge of every aspect running a school. In defining leadership, Cole (2002) contends that it is the ability to inspire people to perform. Therefore, even with the availability of all relevant teaching and learning facilities necessary for students’ academic achievement, inability of the head of the school to motivate teachers and students would lead to poor quality of education. Therefore, it is equally important to say that, proper leadership exercised by the head of school is a necessary tool for effective performance in quality of education in the school. The head of school improves teaching and learning indirectly and most powerfully influences staff motivation, commitment, and working conditions. The head of school is expected to lead their schools through collaboration and shared decision making with teachers and other staff members to make sure that every individual play their role effectively. The head of  school is the most important person  in influencing  teachers willingness to remain teaching at their school (Day, 2011).

After the success of first phase of Secondary Development Programme (SEDP I), in 2010 Tanzania through MoEVT launched the second phase SEDP II. Among the five key objectives of the programme are improvement of quality and relevance of education in secondary schools comes first (URT, 2009). To achieve this objective, the number of secondary schools has been increasing in line with access to secondary education to the pupils who graduate primary education. The emphasis also was to improve the performance of teachers by providing professional development and to increase and pay the capitation grant to schools in a timely manner so as to enable students’ learning. However, the central issue facing education in Tanzania is the mismatch between expansions of secondary schools and provision of the quality education provided for those children who do enter the school environment (Mkumbo, 2011b). It should be recognized that expanding access alone would be insufficient for providing quality education. The emphasis should be placed on assuring that heads of schools become a key player in contributing to the provision of quality education in their schools. Hence, this study is intended to assess the contribution of heads of schools on the quality of secondary education in Tanzania.
1.2 Statement of the Problem
 In light of the economic perspective on education, the Tanzania Government through the Ministry of Education and Vocational Training (MoEVT) has laid down several policies (e.g. Education and Training Policy of 1995, and the Free Basic Educational Policy of 2014) and structural reforms (e.g. Reforms through Government interventions and reforms through participation approach) in its education provision agenda. Despite the good policy of secondary education in Tanzania and the good success stipulated by the government from the first and second SEDP, the quality of secondary education in Tanzania is still blamed to be not satisfactory. Secondary school graduates have been seen to lack important knowledge and skills for social economic life. The government of Tanzania has succeeded to increase the number of secondary schools with proportion to employing enough teachers to most of the schools. 

The number of enrolments is increasing while students’ achievement and teachers’ motivation are deteriorating (Komba & Nkumbi, 2008; MoEVT, 2011). This reciprocal relationship is associated with different factors, such as teachers’ motivation, and shortage of teaching and learning facilities. However, heads of schools have forgotten an important component which contributes to the development of quality of education in schools. While there is no doubt that heads of schools are fundamental component in schools to help fostering the curriculum implementation as per predetermined national goal. It should be known that, the school head always influences what happens in the core business of the school and the teaching and learning context. Heads of schools influence the way students learn, and perceive the teaching and learning environment. Heads also influence the ways teachers organise and conduct their instructions and expectations for their students, the interaction between school and community which are the contributing factors for the provision of quality education. However, many studies conducted in Tanzania focus on the meaning and challenges of quality education in secondary schools, very little if any had been documented on the contribution of heads of schools in influencing quality of education in Tanzanian schools. The study therefore, sought to highlight the contribution of head of secondary schools in the provision of quality education. 
1.3 Purpose of the Study
The study had the purpose of assessing the contributions of heads of secondary schools on the provision of quality education in Mbeya city Council.
1.4 Specific Objectives
The study aimed to achieve the following objectives:
i.	To assess the extent heads of schools supervise classroom instructions in schools.
ii.	To examine the extent heads of schools involve community and teachers in decision making.
iii.	To assess the contribution of heads of schools on the provision of teaching and learning facilities.
iv.	To assess the contribution of school heads on the provision of teachers’ professional development programmes. 
1.5 Research Questions
The study was guided by the following research questions:
i.	To what extent do heads of the schools supervise classroom instructions in schools?
ii.	To what extent do heads of the schools involve the community and other teachers in decision making?
iii.	To what extent do school heads contribute on the provision of teaching and learning facilities?
iv.	To what extent do school heads contribute on the provision of teachers regular professional development programmes?
1.6 Scope of the Study
The study employed multiple case study design and it was qualitative in nature. It was confined specifically on the roles of school heads in enhancing quality education through effective management of classroom instructions, school community, teaching and learning facilities and in-service training in secondary schools in Mbeya City council. The study involved four (04) secondary schools. Specifically, it included teachers (N= 16), students (N= 8) and heads of respective secondary schools (N= 04) in Mbeya City Council.

1.7 Significance of the Study
Majority of the community and other educational stakeholders have the views that the Government has the sole responsibility for quality of secondary education, while head of schools’ roles are undermined on contribution of quality of secondary education. Thus, this study was intended to inform community and other members about the contribution of heads of secondary schools in the provision of quality secondary education. The findings of this study are also significant to Government officials because they identified the need of furnishing heads of schools with relevant knowledge and management skills important for them to lead secondary school effectively and thus promote quality of secondary education. Lastly, the study will enlighten educational stakeholders on the appropriate strategies to the improvement of quality of secondary education.
1.8 Definition of the Key Terms
Head of school: In this study, head of school stands for a teacher who is in charge of the entire school. A school head is the one that is selected by educational authority to take the administrative roles of the entire school. 
Quality education: This study adopted the definition of quality education provided by UNICEF (2000) that:
	Environments that are healthy, safe, protective and gender-sensitive, and provide adequate resources and facilities for student to learn.
	Content that is reflected in relevant curricula and materials for the acquisition of secondary education.





















Figure 1.1: The Contribution of School Heads on Enhancing Quality Education
Source: Researcher Insight (2015)
In this conceptual framework, four components are discussed; namely head of the school, teachers, students and community. In relation to this study on assessing the contribution of heads of the schools on enhancing quality of secondary education, the framework identifies heads of the schools as the prerequisite factor towards promotion of quality education in secondary schools. Heads of schools facilitate and motivate teachers to have positive attitudes toward teaching as well as collaborate with community in order to ensure that students are learning effectively. This is done when the head of the school exercises good governance and good leadership practices. Good leadership in school is a condition when the head of school as a leader is effective, transparent and accountable to ensure that teachers are free to participate in action of their administration (Schleicher & OECD, 2012). On elaborating  the importance of good leadership and management, URT (2009) in its second Secondary Education Development Programme point out that good leadership and management is the cornerstone for effective utilization of human capacities towards enhancing efficiency and effectiveness in the provision of secondary education (p. 38). Thus, it is clearly that, the head of school as a person in-charge of the entire school is likely to influence teachers to teach effectively and students to learn by creating positive school’s atmosphere. As a consequence of this, good leadership and management skills exercised by heads of schools will influence the provision of quality education to their students on a particular school.
Moreover, good leader always is a community builder, who understands that he cannot implement the school's vision alone. Hence, good leader can involve teachers and community on school decision making and other school’s matters and this will contribute to stability, retention, and motivation to the teachers. At the same time, the community will have a sense of ownership on academic issue of their parents as a result will be able to make close supervision of their students’ learning. 

Thus good leadership and management motivate teachers to work collaboratively with their heads of the schools for improving schools achievement which in turn enable teachers to have the culture of monitoring their students’ progress frequently through tests and quizzes and the ability to provide productive feedback. Therefore, when these are done the output will be quality education to the students because of the positive cooperation between the heads of the schools, teachers and community.


Teaching and Learning Process 
Classroom instruction is the core business of the school and the teacher always is the person who is responsible for classroom instructions. However, this most depends on how heads of the schools influence their teachers to perform better in their classrooms. Hence, here the contribution of the head of the school in the provision of quality education will be examined and if the teachers spend ample learning time to help students’ academically, use various  teaching and learning strategies and provides frequent exercise and homework. This will result student to have positive learning attitudes and motivated to learn. The outcomes will be good students’ academic performance and the school will maintain higher position academically.

1.10 Organisation of the Study 




This chapter reviews the literatures related to this study based on the contribution of heads of the schools in promoting quality of secondary education. The chapter therefore, starts by describing the concepts of leadership and supervision, the roles of heads of schools in supervising classroom instructions and involvement of community and teachers in decision making. Further, the chapter presents the literature related to the contribution of heads of the schools in providing professional development to teachers.
2.2 Concept of Leadership and Leadership Theories
2.2.1 The Concept of Leadership
In any school organization, leadership is broadly considered as a predetermined factor in accounting for differences in the success with which schools foster the learning of their students. Thus many scholars defined leadership in different perspectives but all of them agree on the idea that a leader always is the facilitator of the effectiveness of a particular organization. For the instance, Rost (1991) defines leadership as  the ability to influence others to act towards the attainment of organization’s goal. This also is in line with the  definition of school leadership paused by Oduro and MacBeath (2003) who defined school leadership as a process of  leading to the achievement of desired purposes. From this definition, it implies that the role of the leader is to direct followers toward achieving the objectives of the institution. In addition, Gary (2006) defines leadership as the “process of influencing others to understand and agree about what needs to be done and how to do it, and the process of facilitating individual and collective efforts to accomplish shared objectives (p. 8). On the same concept, Northouse (2010) defines leadership as “a process whereby an individual influences a group of individuals to achieve a common goal” (p. 3). From all these definitions it  clearly shows that several components has been suggested regarding  leadership as leadership is a process, and leadership involves influencing others, it  happens within the context of a group, it  involves goal attainment, and the goals should be shared by the leaders and their followers.
According Northouse (2010), leadership as a process means that it  is a transactional event that happens between leaders and their followers. He also added that leadership as a process means that it affects followers either positively or negatively. Thus in relation to this study if the head of the school as a leader performs better, teachers as well as students’ classroom   performance will increase. Leadership is not seen as a position that characterized by a particular individual but instead the good leader should always influence others to actively engage in day to day activities.  Yukl (2006) asserts that leadership is not restricted to just the one person in a group who has formal position power that is; not to all that is appointed but, it  is about influencing the subordinates, in this case teachers and students towards school improvement. Thus in school context, without influence, teacher will not be motivated to work for the better students’ academic achievements in line with  the provision of quality education to the school. Moreover, the definitions of leadership insist that leadership happens within the context of a group. Thus, in relation to this study, the context is the school’s environment and the groups are teachers and students, hence the head of the school in the context of this study has the role to enrich the school with ample teaching and learning resources and to make the school a good place for teacher to teachers and students to learn. The definition also pointed out that leadership should facilitate on the achievement institutional goals. Based on this study, heads of the schools should direct teachers and students toward good students’ academic performance which is main goal for any school. Lastly, it is noted that the goal should be shared by all followers, this means that in school context all teachers as well as students should have the right to share their ideas and not imposed by the head of the school. Thus, the head of the school has lot to play in the contribution of the quality of education by providing effective leadership practices in school context. Effective leadership practices are basically drawn from leadership theories.
2.2.2 Leadership Theories
There are various theories of leadership. These are differentiated basing on the leader’s attributes and traits, and leader’s behaviours. The theories among others are such as Great Man theory, Situational leadership theory, and Transformational leadership theory (see, Antonakis, Cianciolo & Sternberg, 2004; Mullins, 2005). Basing on the nature of this study, Situational leadership theory seems appropriate that leaders’ effectiveness in their managerial endeavours depends on their capacity to handle various situations they encounter (Antonakis, Cianciolo & Sternberg, 2004). Since, the schools environments are not static and in most cases characterized with the said poorly working environments, and low teachers motivation (Komba & Nkumbi, 2008), we require leadership qualities that are able to create conducive working environment for teachers to work effectively and students learn effectively, and thus quality education is ensured.
2.3 Roles of Head of the School in Supervising Classroom Instruction
Classroom instruction is one among the key important contributing factors that contribute to the quality of education in school. Thus, in school environment, among other roles the head of the school has to effectively supervise their teachers to make sure that the teaching and learning process are taking place as per the lay down standards. Therefore, a good head of the school should work hard and balance within all their roles to ensure that the quality of education is attained in their school (Fullan, 2011). Since the core business of the school is to achieve good academic performance to the pupils, therefore Bittel and Newstrom (2002) assert that professional head of the school is the one that always observes the process and progress of the teaching and learning of the school. 

This means that head of the school has the mandate to evaluate teachers’ performance at the school settings to ensure effective learning. Thus, it is through supervising teachers in the pedagogical processes of the teaching-learning process that the head of the school can able to promote the quality of education in our primary schools. This calls for heads of the schools to promote dialogue with teachers to resolve doubts and questions about pedagogical theories and their importance for teaching, giving options to teachers in the form of facilitating the teaching and learning processes effectively (Nolan & Hoover, 2011). The study concluded in Kenya by Okumbe (2007) indicated that one among the reasons of dropping quality of education in one of  their counties was that heads of the schools did not supervise various roles in the schools which affected students’ performance. In Uganda it was observed that lack of supervision  by heads of the schools made to some teachers to no longer regard teaching as a desired career and never minded about improving their teaching (MoEVT, 2008). This implies that there is positive correlation between supervision exercised by the head of the school and the provision of the quality of education in the country. On the same vain the study conducted in Tanzania main land by Komba and Nkumbi (2008) shows that poor students academic performance was resulted by the fact that the head of  school did not effectively supervise their teachers on their daily business of teaching and learning processes. Basically in education sector, the main purposes of heads of  schools are to improve classroom instruction and to promote professional growth and development of teachers (Okumbe, 2007). Thus, heads of schools have the role to play in helping other teachers to realize their potentials and usefulness in the nation to bring about the quality of education. Hence, head of the school as leader should supervise by watching teacher's work, ask the teacher questions about why the teacher used certain teaching methods and provide information on the best teaching practices in order to make them to improve their teaching processes.
2.4 Community and Teachers Involvement in Decision Making
The quality of education is hard to be achieved when there is no involvement in decision making with other educational stakeholders in which teachers and community are among them. This is in line with Purvanova and Bono (2009) who posit that teachers involvement in decision making is an important aspect to bring about effective teaching and learning process and towards quality of education. Therefore, the head of the school should strive to make sure that the community is involved in order to support schools in bringing the quality of education to the society and the nation in general. Thus it was also recognised by the Sadker and Sadker (2003) that, increasing community involvement in school’s decision making ranks among the most promising factors in the provision of quality of educational reform in the country. Thus, this call for the head of the school to make sure that teachers and community are fully involved in decision making such that they should feel as potential members of the school community. An educational report in American by Darling-Hammond, Wei, Andree, Nikole, & Stelios (2009) indicated that community and teachers involvement in school decisions making not only positively affect student achievement but also it contributes to higher quality education and better performance of schools overall. Because decision making is so important and can have such significant effects on the school operation, it has been suggested that the head of the school should try to involve others school’s members in decision making (Lunenburg, 2010). 

Thus, for bringing quality of education, it would be a mistaken for the head of the school to take decision alone without involving other educational stakeholders including community. Community involvement in decision making equip them to support school in the provision of other teaching and learning materials and which motivate teachers to work more effective (Dach & Oduro, 2008). Hence, the community always remains the centre in keeping the schools going for better quality of education in the society. Nowadays teachers’ participation in school’s decisions making had shifted its focus to empowering teachers to lead (Fullan, 2011). Thus it is up to the head of the school to treat their teachers as a leader by giving them with necessary school leadership roles. Kumar and Scudei (2000) assert that teachers’ involvement in decision making enable them teachers to become active participants in school management process. This makes teachers to have wide ranges of ownership to the school’s vision and priorities (Sadker & Sadker, 2003). Under this situation teachers will then be motivated to carry out their tasks at a higher level in a meaningful manner to promote the quality of education in the Nation. When head of the school involve other teachers in decision making, teachers are more likely to accept the implementation of the school priorities because they reflect and serve the interests of themselves and this increased trust between head of the school and the teachers. Teachers involvement in decision making develop more inclusive partnerships among heads and teachers and there is harmony, trust, competence and joy. Therefore, teachers’ involvement in decision making improve quality of education since all school members work toward a common goal of improvement.
2.5 Head of the School and Teachers Professional Development
 A regular professional development is an important component that equips teachers with new skills and techniques to facilitate the teaching and learning processes. To achieve this head of the school has an important role to play to make sure that their teachers are regularly attending professional development in order to deliver quality education to the pupils. Day and Hopkins (2007) argued that a good head of the school as a leader should able to help their teachers to develop their instructional skills through in-service training. Thus in order to prepare teachers to deliver quality education, head of the school should mobilize and conduct in-house training for the sake of helping teachers to develop their teaching career. This was explained by Blase and Blase (1999) who commented that one of the roles of head of the school is to develop their teacher professionally to ensure that teachers are competent enough to facilitate the teaching and learning processes. It is clear that teachers’ competence is influenced by a head of the school that help them in one way or another to develop professionally. In addition, Darling-Hammond et al., (2009) assert that to provide quality education to the pupils, teachers should undergo intensive in-service training sessions in order to enhance their teaching skills, stay updated with progressive pedagogy and educational tools, and constantly assess and evaluate their attitudes and relationships with their pupils. Thus, the current study aims among other things to find out in what ways schools heads enhance teachers professional development.
2.6 Research Gap
The Basic Education Statistics in Tanzania (BEST), showed that secondary schools have increased in number from 1745 in the year 2005 to 4367 in 2011 (MoEVT, 2008). Thus this indicates that accessibility of secondary education in Tanzania has also been increased. However, this accessibility will be more meaningful when students receive quality education necessary for preparing them for their future roles, nationally and internationally. How well teachers engage their students on learning and how much time teachers spend in the school environment, how much they are committed, can have a crucial impact on the provision of quality of education in the school. All of this can be easily done if the school heads are able to create good school environment that motivates students to learn and teachers to teach because heads of schools had a lot to play towards provision of quality of education in their schools. 
It is evident from literatures  that school heads have positive impact on teachers’ motivation which in turn increases teachers efficacy (Fullan, 2001; Remmé, 2008). Unfortunately, many studies conducted in Tanzania in the context of quality of secondary education marginalize the roles of school heads towards provision of quality education beside the fact that quality of secondary education is still a debatable issue. For instance, the study conducted by Kalolo (2015) argued that despite good policy of secondary education  by the government, the understanding and delivery of quality of secondary education in Tanzanian has remained debatable. This indicates that there is still a problem in the provision of quality of secondary education as claimed by many scholars that besides good success of expansion of secondary education since 2004, the quality of secondary education is not yet related to its availability (Komba & Nkumbi, 2008; Mkumbo, 2011b).  In comparing the quality of education between private and public secondary school in Mbeya region, John (2011), concludes that there was a clear difference in the quality of education provided between private and public secondary schools in Tanzania. He added that, this was contributed by the fact that, private secondary schools’ teachers were committed, use child centred teaching methods, have enough teaching and learning resources and facilities and have responsible parents. 







This chapter presents the research methodology that was employed in this study. Firstly, the chapter presents the research approach, research design, and the area of the study, the target population and sampling techniques. It also describes data collection methods and data analysis procedure. Lastly, before explaining about the ethical considerations, validity and reliability of data are discussed. 
3.2 Research Approach
The study employed qualitative approach so as to give opportunity for the researcher to understand the practices of heads of the schools in contributing to the quality of secondary education from their school settings. Human beings construct their own reality based on their settings and this can be interpreted differently by different stakeholders (Sarantakos, 2005). Additionally, a qualitative approach was used because the researcher wanted heads of the schools, teachers and students to explain their own experiences on how heads of the schools participate on contributing on the provision of quality of secondary education. The flexibility of qualitative approach allowed them to speak in their own voice, rather than conforming to categories and terms which might be imposed on them by others (Denzin & Lincoln, 2008; Sarantakos, 2005). Moreover, the approach permitted the researcher to enforce subjectivity, due to the fact that the interpretation of data was based on the schools realities. 
3.3 Research Design
This study used case study design. This design is an intensive inquiry that investigates a contemporary phenomenon within its natural setting (Yin, 2009). Case study was suitable as it allowed the researcher to get holistic and in-depth information of the contribution of heads of schools on quality of secondary education. In this particular study, interpretative approach provided rich descriptive accounts that enabled the researcher to understand a phenomenon, a process, and points raised by the respondents. According Ary, Jacobs and Razavieh (2010) the interpretive paradigm describes and attempts to interpret experience aiming at understanding how events, processes, and activities are perceived by participants. Moreover, case study design was much preferred due to its flexibility since it was under qualitative approach. Yin (2009) posits that case study design is flexible and responsive to the emerging conditions of the study.

3.4 Area of the Study
The study was conducted in Mbeya City to investigate the contribution of heads of the schools on quality of secondary education. The area was selected due to the fact that students’ academic achievements are somehow good. As the school heads are the key players towards all business running in their schools, and with this performance there must have their contribution. Therefore, in understanding the contribution of schools in the provision of quality education, eight (04) ordinary level government secondary schools were involved in this study whereby four (4) teachers from each school, two (02) students and one (1) head of the school from each  respective school was  also involved.
3.5 Target Population 
The target population of this study was all secondary school teachers, students, community members and their respective heads of secondary schools from Mbeya City.
3.6 Sample and Sampling Techniques
Four schools, four teachers, and two students from each school were purposely selected. This technique was used because it helped the researcher to avoid bias in selecting the sample of this study. However, the four heads of the schools were automatically involved in the study based on their managerial positions and depending on the information they hold on their leadership and management roles in influencing teachers, students and community towards enhancement of quality education. This study sample comprises 28 participants as shown in the Table 3.1 below; and all schools names are pseudonym in order to maintain confidentiality.  









Source: Field Data, 2015
3.7 Data Collection Methods 
As the study was conducted through a qualitative approach, therefore it employed multiple data collection methods which involved interview, document analysis and focus group discussion for the purpose of triangulation. Cohen, Manion and Morrison (2007) affirm that the purpose of triangulation in qualitative research is to build confidence about the data and increase the credibility and validity of the results. Thus triangulation equipped the researcher to exhaust information and obtain a wide range of views on contribution of head of the school on the quality of secondary education. 
3.7.1 Interview 
One-to-one semi-structured interview was applied to assess the contribution of head of the schools in promoting quality of secondary education. Interview was administered to head teachers and normal classroom teachers and they had expressed their day to day practices in school settings. A one-on-one interview allowed every individual respondent to express his views and feelings without fear of other participants (Bryman, 2012). Moreover, semi-structured interviews enabled the researcher to probe for further information on the determinants of students’ academic performance in relation to the head of the schools’ practice. Probing enabled the researcher to explore new paths which were not initially considered by the participants (Gray, 2008; Lodico, Spaulding, & Voegtle, 2010).  
An interview guide was used that guided and helped the researcher to be focused, systematic and to avoid repetition during the interview. Asking repeated questions during the interview might discourage the participants and it negatively influences the desire of the respondent to answer questions (Walliman, 2006). During the interview, the researcher recorded all conversation using digital audio recorder. This helped the researcher to retrieve all information obtained during the transcribing and data analysis process. This is in line with Cohen et al., (2007)’s argument that audio recorder helps researchers keep accurate records of interviews, which in turn assists them during their data analysis. The researcher also took the field notes, which allowed him to access other important information in the field.
3.7.2 Focus Group Discussion
A focus group discussion was conducted with two (02) students from each school by considering gender balance such that each gender was  be treated separately to provide the desired number and discussion took about twenty five minutes (25 min). During a focus group discussion, the researcher got opportunity to raise some questions that emerged during interviews with teachers and heads of the schools. The researchers’ role was to facilitate the discussion and allowed the conversations to flow without guiding the students to a particular answer. This helped  students to freely share and discuss their views and opinions compared to individual interviews (Glesne, 2006). During the discussion, the researcher used focus group discussion guide that directed and helped him to be systematic. During the discussion the researcher took notes using field notebook and used the digital audio recorder for recording the whole discussion. This ensured the information captured could be transcribed and analysed later.
3.7.3 Documentary Analysis
Document analysis was also done to collect relevant information regarding the contribution of head of the schools toward quality of education in their schools. The researcher analysed several documents from the heads of the schools that enabled him to gain more information about the contribution of head of the school in the provision quality education. Documents are among the rich sources of data collection in a qualitative research (Gay, Mills, & Airasian, 2009). The documents that were analysed include the record book for the staff meeting, the record book for school committee meeting, the record for parents and community meeting as well as students academic records. The researcher also seeks the record for any training that conducted by the school that had the aim of developing teachers’ professionalism. Analysing those documents helped the researcher to confirm the information obtained from interviews and focus group discussion because data obtained from documents most of time are objective and unaltered by the presence of the researcher (Gay et al., 2009).
3.8 Data Analysis Procedures
Case study data analysis generally involves an interactive, spiralling, or cyclical process that proceeds from more general to more specific observations (Silverman, 2001). In this study, the researcher began to analyse data informally during interviews, focus group discussion and document analysis. The data reviewed once after collection that helped the researcher to familiarize with it. This practice helped researcher to restructure the subsequent interviews, observations and information that were gathered from document analysis by considering emerging issues related to the study. The interviews and focus group discussion were transcribed verbatim from the digital audio recorder to produce textual information about everything, from what was said by teachers, students and heads of the schools. Then, the researcher combined that information with the observation notes together with the information obtained from document analysis derived from the field. Thereafter, data coded and themes were identified into categories based on research objectives and research questions. The results from both interview and observations were interpreted and corroborated and produce the meaning. Data corroboration from interview, observation, and focus group discussion assisted the researcher to ensure that the information from the study accurately reflects teachers’ views and opinions.
3.9 Validity and Reliability
To ensure trustworthiness of the study, three methods of data collection interview, focus group discussion and document analysis were used. The use of three data collection methods provided deeper and more detailed insight and providing stronger evidence for a conclusion (Creswell, 2013). In addition the researcher made sure that the questions in the questionnaire were clear and had no ambiguity. Lastly, to make the study more valid, a pilot group selected for the pre-test. The researcher made  make sure that the respondents selected for the pilot had the same characteristics with the  respondents who were  interviewed in the study.
Moreover, before going to the field for data collection, the researcher constantly sought expert advice from the supervisor during the preparation of data collection tools to ensure that the tools were accurately constructed; hence the interview guide and questionnaire were given to expert (supervisor) to determine their quality. In addition, during the study, the researcher consistently recorded the interview using audio recorder to help facilitating the reliability of the findings during analysis process. According to Silverman (2003), for reliability to be calculated, it is mandatory to the qualitative researchers to document their procedures and to reveal that categories have been used consistently. Moreover, the researcher gave the participants clear instructions and offered close support to make clarification for some ambiguity raised.
3.10 Ethical Consideration





4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1 Introduction
This chapter presents the data, analysis and discussion of the study findings about the contribution of school heads on enhancing quality of secondary education in Mbeya city.  During analysis process, the findings were guided by the following research objectives namely: 
1.	To assess the extent heads of schools supervise classroom instructions in schools.
2.	To examine the extent heads of schools involve community and teachers in decision making. 
3.	To assesses the contribution of heads of the schools on the provision of teaching and learning facilities.
4.	To assesses the contribution of school heads on the provision of teachers’ professional development programmes. 
The chapter is organized into five sections namely the demography of the participants and the rest parts is organised in accordance to the research specific objectives. To ensure confidentiality names used in this study are pseudo.

4.2 Demographic Information of the Study Participants 
The participants of this study were of three categories: school heads (N=4), normal classroom teachers (N= 16), and students (N= 8) from four secondary schools at Mbeya city. The Table 4.1 below presents the demographic nature of the study participants.



















Source: Field Data, 2015 
Looking at Table 4.1 above we note that there were equal numbers of male and female, about (50%) in every group. In terms of the age (32%) 9 out of 28 participants were of the age category of 21- 40  while 14% fall within the age category of 17- 20 and those that of the age between 41- 60  contributed to 25%. Moreover, on the teaching experience of the participants majority of them have a teaching experience of 10 -15 years (50%). Also, majority of the participants hold degree in education (70%) and the remaining (30%) hold diploma of education while none holding certificate. The findings of the study also indicated that about 3 out of 4 school heads equivalent to 75% participated in this study were male and only one out of four school heads equivalent to 25% are female where teachers were equal in terms of genders. The study also showed that about three out of four (75%) of the school heads had leadership experience of 10- 15 years and remaining one (25%) had experience of 15++ years. 

Further, the study also revealed that majority of the teachers who involved in this study had long teaching experience such that about 44%  had experience of 10 – 15 years and 25% had teaching experience of 15++years. With this regards, majority of teachers as well as school heads involved in this study had enough teaching as well as school leadership experience to attain the quality of education to their schools. However, sometimes experience cannot necessary condition for effectiveness as revealed in one of the study conducted by Ladd (2008) who revealed that teachers with more than 20 years of experience are more effective than teachers with no experience, but are not much more effective than those with 5 years of experience. However, in the context of this study, teachers experience was not taken into consideration in the provision of quality education because it was not on the scope of the study. 
4.3 Contribution of School Heads on Supervising Classroom Instructions
The first research objective aimed to explore the contribution of the school heads on supervising classroom instruction are summarized in the Table 4.2 below.
Table 4.2 Summary of the Findings on School heads' Contribution to Classroom Instruction
Themes	Findings
Supervising teaching and learning instruction.Motivate teachers to deliver quality education.Ensuring that effective students’ learning is taking place.	The findings revealed that all school heads were supervising classroom instruction by marking regular assessment on teachers’ scheme of work and lesson plan.In Motivating teachers to deliver quality of education, the findings of the study disclosed all schools had remedial class, and teachers were paid extra for teaching the extra session.  To ensure that effective teaching are taking place, the findings of the study revealed that school head were making regular follow up of the teaching process through students’ books and class journal. It was also indicated that school head had the culture of meeting with the students to insists about learning through school Baraza (a general meeting for all teaching staff and students) and during flag rising. 

Source: Field Data, 2015 
The findings indicate that all four school heads equivalent to 100% of the school heads participated in the study argued that they play a big roles in supervising classroom instruction in order to make sure that teaching and learning processes are taking place. Moreover, during the interview it was found that most of them school heads seems to supervise classroom instruction through regular assessment of teachers’ professional records which includes availability of scheme of works, lesson plans and daily classroom records. To substantiate this, a school head of Ewumbo (pseudonym) secondary school had this to say:
 …I have the culture of supervising classroom instruction, although I am not used to go to their classroom but I usually assess their scheme of work and lesson plan regularly and if I find any problem I call the teacher to discuss (Interview with H2; 13/07/2015).
From this argument that the school heads paused, it seems clearly that majority of them they have the idea that they can trace teachers’ performance by assessing teachers’ professional records alone. However, this kind of supervision was totally discouraged by most of the teachers. For instance, twelve out of sixteen teachers equivalent to 75% involved in this study commented that their schools’ heads do not supervise classroom effectively for the sake of students’ academic performance. According to them, school heads paid much attention on evaluating teachers’ working books rather than conducting classroom observation which can make them to have a taste of what really goes on in classroom situations in their fingertips. However, they appreciated the way they were supported but their heads by providing some incentives when they conducted remedial classes. Nevertheless, the supervision processes and behaviours were not conducive to the quality of students’ learning and academic performance in general. In connection to this during the interview, it was explained by one teacher of the Lupaka (pseudonym) secondary school that:
 ....our school heads may be has poor understanding on classroom supervision. To him supervising classroom is about making sure that teachers have all the working books, but in reality this is very minor issue on the quality of classroom instruction. They need to make classroom observations to find out how we are teaching in real classroom settings and letter to have fruitful professional discussions not the way our head is doing. He just tries to find out the mistakes from what we have written in our books and that is all about supervision for him… (Interview with teacher, 17/07/2015).
This information to some extent concurs with school heads arguments that they are assessing teachers through their working books like lesson plans and scheme of work. However, teachers had negative comments on such kind of supervision. For the teachers, classroom supervision is about fostering students’ academic performance. Thus, school heads should not only rely on teachers professional records  instead they should also provide help to teachers’ classroom difficulties  rather than  acting as police men and women who always like to identify the mistake done by them. This findings are contrary to what was revealed from the previous study by Nemes and Sharali (2015) that the head teacher and other school administrators in Kondoa  provided constructive feedback to their teachers with regards to the actual teaching process and always convinced reluctant teachers to teach and improve the performance of struggling students. This kind of supervision had positive impact to the students’’ academic performance, therefore in the context of this study school heads failed to provide reliable classroom supervision that encouraged by teachers.
Teachers’ comments indicated that school heads classroom supervision is not constructive for promoting students’ academic performance. This is so due to the fact they always call for the teachers professional documents. Nevertheless, during interview sessions with the school heads, it was indicated that they have regular professional dialogues with their teachers. Moreover, the findings revealed that majority of school heads had the tendency of making regular checking on students’ classroom journals as well as meeting with the class representatives to get information from the students about their learning situations and teachers’ classroom practices. This seemed a positive sign for the contribution of the heads’ supervisions on students learning. During group discussions with the students from Muka secondary school, as student had this to say:
Our Head of school used to meet with us many time and ask us about how out teachers teach us and if we are happy the way they teach and he also makes regular observation of our class journals. The Head of school also takes opportunity for every day of flag rising to talk to the students about academic issues (Interview, Student, 20/07/2015).
From the findings gained from students, it was indicated that school heads had a regular talk to the students as a way of supervising classroom instructions. This practice might be enabling the school heads to ensure that students were actually learning and this behaviour might be promoting students’ academic performance. This was realized during the FGD session with the students who commented that the way the head teacher check their books motivated them to pay more concentration to their study. The findings hence show that heads of school supervision based on classroom instruction, did not end to the teachers only but also to the students. 
Now, corroborating all above information, it was found out that school heads’ leadership practices, had partial contribution on good classroom instructions. This might be due to the supervision style because the heads managed to make good follow up of the classroom instructions from the students and however, on the side of the teachers they failed because they more relied on teachers’ professional documents which sometimes can provide false information. This finding is in accordance with the research findings conducted by Nemes and Sharali (2015) who concluded that as a part of the monitoring of teaching and learning in primary schools in  Kondoa district, school heads were reviewing lesson plans and class journals with only few classroom observations. According to the research conducted by Swai and Ndidde (2006), 26 out of 30 school heads approved teachers’ schemes of work and lesson plans, 14 out of the 26 school heads signed without paying attention to the content written on those documents. This indicates that reviewing teachers’ professional development performed by the school heads are just done as a formality but does not bring effective classroom supervision. The responsibility of the school heads is to enable teachers to realize instructional objectives; and supervise classes, coordinating evaluation of teaching learning process and the outcome through initiation of active participation of staff members (MoEVT, 2011). 
This implies that realizing classroom instruction, school heads should have a vivid evidence of what is going on down the classroom. School heads are supposed to make classroom observations that lead to constructive discussion in relation to the teaching and learning process in order to improve the process. The idea also was supported by Lunenburg (2010) that, it is the responsibilities for the school heads to supervise classroom instruction which include syllabus interpretation, selection of teaching techniques, and the use of teaching and learning materials, lesson delivery, assessment and evaluation of learning achievements. Hence, to cut a short, school heads classroom supervision through teachers was not effective because school heads had never attended any classroom during the teaching session and instead only relies from the secondary sources which sometimes not effective for decision making. Moreover, the fact that school heads had the culture of assessing students’ class journal and performing regular meeting with students this was observed to be one of the factors in promoting students awareness and raise their academic performance. Record keeping is very important during supervision practice because proper record keeping facilitates the recovery of valuable information that might be helpful in day-to-day operations and decision making in school setting (Regina, 2011). Poor skills of keeping records for school supervision show less accountable for the supervisor this is according to the Chifwepa (2010) who argues that records keeping in supervising classroom instruction is  an important means of accountability because they provide proof and justification on the teaching and learning process. In conclusion, the supervision made by school heads to facilitate classroom instruction to some extent helped learner to realize their responsibility of learning. Thus the weakness that the school heads they had of not making classroom observations and not keeping the records when they supervise students’ books did not affect classroom instructions. Teachers were teaching willingly to make sure that the syllabus is covered on time.
4.4 School Heads and Teachers and Community Involvement on Decision Making






Table 4.3 Summary of the Findings on Teachers and Community Involvement in Schools’ Decision Making
Themes	Findings
Collaboration with school’s committee to ensure that students’ achievements are promotedAreas that school heads involve community in school’s decision making	The findings of the study disclosed that, school heads involved members of the community in decision making through school committee and school board and head of school understand that the school board is important organ for the school academic progress. Hence, school heads used to conduct school progress meetings four (4) times a year in which the key members are teachers, school and school committee. In addition, All school heads confess that they involving the board on strategies for improvement of school’s academic standards for example when planning for remedial classes so as to find the way of getting money to support teachers as a part of motivation.The findings of the study found that, school heads involve community when planning and making arrangement for remedial classes for the purpose of raising academic performance. It was also revealed that all teachers had equal opportunity to be involved on planning school’s calendar, teaching and learning timetable and other schools’ extra activities.

Source: Field Data, 2015 
The findings of the study discovered that, majority of school heads (N=3, 7 5%) participated in this study understand the importance of cooperating with other schools’ members in decision making. This was realized during interview sessions with both school heads and teachers. School heads used to meet with some of the parents and discuss with them about various school matters and came up with common agreement in relation to enhancing pupils learning and academic performance. This in turn had been said to foster the provision of quality of education. It has been learned during interview sessions that all schools had regular staff meetings and most of the time one of the important issues discussed was the issue based on how to improve the teaching and learning processes. Moreover, the findings revealed that through the meetings, teachers got opportunities to explain their problems that they face in the classrooms and at the school setting in general and discuss together the way to tackle those problems. The evidence of this was obtained through the interview with a school head of the Nzuka secondary School (pseudonym) who said that:
....to make sure that teachers are involved in decision making, I use every staff meeting to let teachers raise their problems and discuss together, and I also involve teachers on planning many issues related to development of our schools such as remedial class, the process of securing funds from the parents and other educational stakeholders, and the good thing when we deal with the discipline of the students we stands as a team (Interview with school head, 24/07/2005). 
This finding indicates that school heads were aware on the impact of team work and involving teachers in decision making toward students’ academic performance and their practices were appreciated to most teachers. On the context of this study teachers appreciated the way their school heads involved them on school matters which make them to build trust and motivated to work cooperatively. This was identified by many teachers involved in this study where one teacher of Ewumbo secondary school commented that in fact all teachers are happy with the way our school head involve us on many things (Interview with Teacher, 15/07/2015). This the school head managed to create good atmosphere for teachers to feel that they are part of the school administration. To prove from what had been commented by the teacher, document review were conducted and it was realized that, there were records for all community meetings and the meeting with school board but they were no proper records for day to day staff meetings. Thus, with this regards it shows that school head pay less attention on recording internal staff meeting which is very important on running the school. Moreover, the findings from FGD with the students proved that school conduct meeting with the parents and most the issue conducted in their schools such as remedial class also instead by their parents. This was retrieved through the FGD with the students from Lupaka secondary school. A student added that:
…we do not understand how many times in a year our school has meeting with  parents, but what we know is that, they meet many times and school heads tell us many things instead of  our parents… (FGD with Students, 20/07/2015).
The student response also shows that always there are mutual agreement between the school and community which results good students engagement in their learning, In addition the study revealed that, in most of the schools their chair persons of the school committee also meet with the students to insists students to learn other issues in relation to the life skills such as to ask students not be involved in bad manners. Generally, the findings of the study based on school heads in involving teachers and community in decision making show that, most of the school heads (three out of four,7 5%) had good relationships with community for promoting students academic performance school heads supervision promote students academic performance. In this study, due to the way teachers involved in decision making, teachers feel more confident and willing to participate in the schools activities such participating willingly on remedial class and in dealing with discipline the students. Here, in this aspect, community participation as well as collaboration among schools’ administration and teachers is an important determinant of students’ academic performance. This is supported by the study done by Guoxing (2007) in Sub-Sahara who commented that parents and community support is one of the key factors to determine school students’ academic performance. In the context of this study it was also identified that one of the factor that made their schools to have good examination results is the good relationship they build between the school and community. This made the community members and teachers to be more responsible to the achievement of their schools.
 
4.5 School Heads and the Provision of Teaching and Learning Facilities









Table 4.4 Findings Summary of School Heads on the Provision of Teaching and Learning Resources
Themes	Findings
The way school heads contribute to the provision of teaching and learning facilitiesSources  the school heads rely on getting teaching and learning facilities Supervising T/L resources to make sure that they are effectively used by teachers Resources management	The head of school provide teachers buying all necessary  teaching and learning materials for example text books, chalks and ensure that  photocopy and printing facilities are available in the school all the time for the teachers usesThe school get fund from school fees and grants from other educational stakeholder like political leaders, business man and capitation from central governmentAll materials are registered and storekeeper is responsible to make sure that all teaching and learning materials are kept safe and are listed in a special book. The school also has a Library and a Librarian for supervising and dealing the text bookThe study found out that all schools had enough teaching and learning resources but there were poor skills on resources management.
Source: Field Data, 2015
4.5.1 Availability of Teaching and Learning Resources  
The findings of the study revealed that all school heads (N= 4,100%) involved in this study played a big role in making sure that teaching and learning facilities are available in their schools. During the interview sessions with the school heads all of them insisted that to ensure the teaching and learning are taking places as required, they make sure that their schools had ample numbers of syllabuses, text books as well as reference books for teachers and students. These had helped teachers to effectively perform their day to day classroom instruction. This was evidenced during the interview sessions with school Head of Muka secondary school who said that: 
In supervising classroom instructions, I make sure that the school has enough materials necessary for the teachers and students to perform teaching and learning process (interview with school head, 21/07/2015).
The above head teacher’s statement was supported by majority of the teachers who were involved in the study. Majority of them confess that their school heads play vital roles in the provision of teaching and learning materials that enable them to facilitate teaching and learning processes more smoothly. During the interview one teacher of Nzuka secondary school had this to say:
Our school head helps us a lot in classroom instruction because s/he is the one who  makes sure that teaching and learning facilities are always available in the school, here we have enough reference materials and other teaching resources, therefore his support  make our teaching and learning processes to be simple (interview with teacher, 27/07/2015).
The two arguments paused by school heads and teachers were also supported by students from all schools involved in this study that their school had enough text books that helped them on their study. Students added that those text books are those which align with the syllabus. This was retrieved through the focus group with students from Muka secondary school who said that:
 .... we have enough text books and this help us to read and always our teachers advise us to use the text books for self-reading. (Interview with Students, 22/07/201)
With references to the above explanations, the findings of the study clearly showed that Heads of schools do understand their managerial roles as supervisors. This is because it is the role of the head teacher as a supervisor to assist their subordinates (teachers) in improving classroom instructions. Besides, teachers performing better when the school is enriched with suitable teaching and learning materials (Guskey, 2003). This kind of supervision is essential for students’ academic performance because when teachers have all necessary teaching and learning materials they will be in a good position to facilitate the teaching and learning process more effectively which make students to be fully involved during the teaching and learning. The study also revealed that to obtain teaching and learning resources for effective teaching and learning, school heads were using different sources to obtain the funds for buying those resources. All school heads seem to have equal channel of accessing the funds such that all of them declared that most of the funds used for buying the teaching and learning resources were obtained from parents contribution through school fees, school capitation from central government. Moreover, the study disclosed that, school heads also involve different educational stakeholders specifically politicians and business men in contributing to the teaching and learning resources. This was proved by the school head of Lupaka secondary school that had this to say:
 ....the capitations that we receive from the central government always are not enough to run the school. Therefore, as administrator we have to make other initiatives to make sure that resources are obtained for maximizing teaching and learning, and our school gets funds from school fees and grants from other people such as member of parliament, and some business people. We also used to conduct special function that leads to funds rising (Interview with school head, 16/07/2015).
This information has the indication that, all schools did not have their own projects of getting funds and instead they all depended on the external sources, from different educational stakeholders. However, the important things were that, all school heads understand the importance of availability of teaching and learning resources for improving students’ academic performance. And that was the reason that made them to make efforts and was able to find the proper way of securing the funds for buying those resources. The situation for the school heads to involve other people in getting teaching and learning resources has the implication that, school heads managed to use the resourceful personnel around them for achieving the success of their schools. 

In conclusion, the findings of the study in relation to the availability of teaching and learning resources found that school heads are the key person on the mobilization of availability of teaching and learning resources. Thus their supervision and leadership practices are the major reason for their school to perform better due to the availability of such resources. Now we can say that the challenge of teaching and learning resources to many of our school specifically of those community schools has decreased compared to what was claimed back by many studies. This is to say that, this study is contrary to what was retrieved by Mkumbo (2011a) and Mosha (2012) that one of the big challenges that hinder the provision of quality of education in our secondary schools was the availability of teaching and learning resources for the reason that government capitation was very low. The availability of teaching and learning resources has impacted the quality of education according to the research conducted in Moshi municipality by Hizza, Jonathan and Komba (2014) that due to the limited instructional materials that school were running with, the quality of education found to be not interesting. However, this was identified as due to poor skills of the school heads to use the potential resources around the schools including parents and political leaders. With this regard we can conclude that the school heads supervision in the context of this study promote the availability of quality of education. This is due to the fact that, though the school capitations are still low school heads managed to mobilize the availability of teaching and learning resources from different resources rather than depending from the central government alone.
4.5.2 School Head on Supervising Schools Facilities and Equipment
One of the very important roles of any supervisor is to supervise the organizational facilities and equipment. The finding of this study disclosed that school heads involve and motivate other educational stakeholders such as politicians to contribute in the provision of teaching and learning facilities and equipment that will help school to run with sufficient teaching and learning facilities. Another school heads of Ewumbo secondary schools also during the interview added that: 
I involve and motivate other educational stakeholders such as politicians to contribute in the provision of teaching and learning facilities and equipment that will help school to run with sufficient teaching and learning facilities (Interview with school head, 13/07/2015).
It is true that, in this case the head teacher play a big role in maintaining and increasing schools facilities and equipment, and however, during the informal observation, it was noticed that there are no good supervision of equipment and other school’s facilities because most of the schools desks, chairs, tables found broken and were just damped with no care. Library and text books as well as computer inside were full of dust. This is the indication of poor supervision of the schools equipment and facilities.
Head teachers also argued that in making sure the schools’ equipment are not lost teachers and librarians in particular were asked to use loan tips for borrowing equipment to the students such as text books, cleaning equipment and mathematical tables. However, during investigations no formal records were observed that show the records of equipment borrowed by neither students or to the teachers. This might be due to poor skills of record keeping to the teachers regarding that the school has no specialist in record keeping such as storekeeper. Therefore, in this regard school heads showed failure to supervise schools equipment and facilities effectively because it was the responsibility of the supervisor to monitor the schools materials at every aspect and all entities that school possesses. 
4.6 School Heads and the Provision of Teachers Professional Development 
For effective provision of quality of education, teachers should be given opportunity to improve their professional and for aspiring higher quality of teaching (Timperley, 2007). This would give them the motivation to work much harder and effectively. In this area school heads had played big roles on the provision of teachers’ professional development (Ofojebe & Ezugoh, 2010). The findings of this study revealed that, all school heads had the tendency of providing in house trainings to help teachers solve their teaching and learning difficulties. Sometimes school heads invite guests to facilitate teachers for the topics that seems new to them. All four school heads disclosed that they always motivate and advise teachers to take further studies in order to increase their level of education because they understand that teachers always are continuous learners. For instance during the interview with school head of Nzuka secondary school had this to say: 
… to make sure that my teachers get knowledge while they are working, I use to organize and conduct seminars here in my school to remind them about the basic issues concerning teaching and learning processes. I also invite experts to come to give lectures on any burning issues such as HIV and AIDS, early pregnancy just to mention them a few (Interview with school head; 24/07/2015). 
This argument is supported by the majority of teachers who were involved in this study such that during the interview one teacher of Muka secondary school said that:
 .....yes our head teacher used to conduct in-service training at the school settings this helps us to share ideas as well as get opportunity to learn from each other…(Interview with school head; 24/07/2015). 
Hence, combining these responses it is clear that head teachers supervision helps their teachers to be up to date in their teaching professional. However, during the document analysis it was observed that only one school among four involved in this study was found to have a record for such training and it was about HIV/AIDS presented by a doctor from Mbeya regional hospital. In relation to those teachers who go for further studies in universities, all four schools had records such that there were three teachers in Ewumbi secondary school, two in Muka, three in Lupaka and four in Nzuka. In this regard, from the information gathered from both teachers as well as school heads, school heads seemed to play their roles effectively towards teachers’ professional development. However, the evidence for in house training was not documented in many schools. Nevertheless, the study revealed that, teachers got opportunities to go for further studies at degree and master level from different universities. This situation to some extent might improve and maintain quality of classroom instructions which in turn predicts good pupils’ academic achievement which is the main goal of the school. Research findings reveal that school improvement and effectiveness can be realized through good managerial practices of schools heads. Head teachers are keen on schools academic achievement. Therefore, it is important to note that a school head who is properly exercising his or her leadership responsibilities would be enabling his or her school efficiencies in realizing good pupils’ academic achievement. This is in line with Olaleye (2013) who commented that effective supervision and management exercised by head teacher is a prime contributory factor in pupils’ academic achievement. In summary in this study, school heads supervision helps teachers to develop professionally and bring positive learning environment to students. 








5.0 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter presents the summary of the research findings, conclusion and recommendations. It starts with providing a summary of the study in general and the summary of the study findings. The chapter also provides the recommendations to the school heads, and to the Government in order to attain quality education in our country. Lastly, before concluding, the chapter offers the recommendation for further studies.
5.2 Summary
Under this subsection the following are considered;

5.2.1 Summary of the Study
The study was intended to understand the contribution of school heads towards the contribution of quality of secondary education in Tanzania. To fulfil this general objective, the study was guided by the four specific objectives which wished to assess how heads of schools supervise classroom instructions in schools, examining how heads of schools involve community and teachers in decision making, assessing the contribution of head of the school on the provision of teaching and learning facilities and assessing the contribution of school heads on the provision of teachers’ professional development programmes. The study was carried out from four secondary schools in Mbeya City whereby twenty eight (28) participants were involved which include four (4) school heads, sixteen (16) teachers, four from each schools as well as eight (8) students in which two students from each school were randomly selected. To ensure confidentiality, the name of schools and participants were not disclosed. The study employed qualitative case study in order to get deep information about the contribution of the school heads to the quality of secondary education in Tanzania. Therefore, semi-structured interview, document analysis and FGD with the students were used as the methods of data collection. These multiple methods of data collection were used for the purpose of triangulation of study findings. Interview, FGD guides together with document analysis schedule was used that helped the researcher to be focussed during all time of data collection process. Lastly the data of the study were analysed through content analysis where it was transcribed, coded and themes were derived to make meaning.
5.2.2 Summary of the Research Findings
The study findings concerning the contribution of school heads towards the provision of quality of secondary education fall into four sections based on research specific objectives. Thus after presenting the demographic factor of the participants, the study findings explained about the contribution of school heads on supervising classroom instruction, teachers and community involvement on decision making, the provision of teaching and learning facilities and lastly discussed about the contribution of school heads to the provision of teachers professional development. The study findings revealed that, the leadership practice exercised by the majority of the school heads participated in this study had little contribution to the provision of quality of secondary education. This is resulted from the fact that their supervision of classroom instruction did not make teachers provide quality teaching in the classrooms. Their leadership practices were limited to the assessment of teachers’ professional books and students’ classroom journals with less attention on real teaching and learning practices performed in real classroom settings. All school heads did not have the culture of observing their teachers on how they conducted their lessons and instead school heads relied on secondary sources such as lesson plan and students class journal with 100% to inform them how teachers teach. This leadership practices are not effective for providing quality education because it realized from other studies that teachers do not adhere to their lesson plans but just they write it because they are always asked for it by their heads and schools’ inspector when they come to see them. In case of students’ class journal, it does not provide information on how the lesson is taught but it just shows if the teacher teaches the lesson or not.

In addition, the study findings show that all school heads involved in this study had little skills on the importance of records keeping as the important component on the provision of quality education. This was captured during document analysis whereby there was no information that indicated what was commented by the school heads based on teachers teaching practices after assessing teachers’ professional books and students’ class journal. All school heads claimed that they used to call their teachers when they find mistake on their lesson plan and scheme of work. However no written information was seen about those conversation made by the school heads and teachers based on their classroom instruction and instead it was found that there are teachers who prepare and some do not prepare the lesson plan and scheme of work. This kind of supervision is not effective for providing quality education to the school because record keeping is an important aspect in leadership. The study findings in relation to the contribution of school heads towards the provision of quality education in their secondary schools through teachers and community involvement in decision making findings show that, all school heads involved in this study took a major role to the contribution of quality education. This is because school heads participated in this study were managed to involved community and teachers in schools academic affairs. Community and teachers involvement in some school matters such as participation in planning remedial class made this programme to be sustainable and productive for students’ academic achievement. The community participation made them to involve fully for searching funds to make sure that their children get extra time of learning.

Moreover, it was recognized that the situation of school heads in involving teachers in planning process of schools’ time table and other academic issues is among the activities that made teachers to appreciate their school heads leadership practices. This made teachers to work collaboratively with their heads which in turn fosters the students’ academic performance. Therefore, it is equally important to say that all school heads involved in this study had positive contribution on the provision of quality education through involving community and teachers in decision making.  In the context of this study, the study findings revealed that majority of the school heads involved in this study equipped their teachers with all necessary teaching and learning materials. These materials enabled them to facilitate the teaching and learning processes more effectively. It was also observed that school heads played major role to make sure that text and reference books are available in their schools. Regardless the text books obtained from the government, school heads with collaboration with the community managed to mobilize different education stakeholders and other local donors to obtain more text and reference books in their schools. The availability of enough text books was appreciated by both teachers as well as students. All school heads in this study took their responsibility of providing quality education in their school through advising teachers to take further studies as well as conducting in-service training to the teachers. The situation of school heads to mobilize teachers to take further studies made more teachers to go for further studies. This made all schools to have competent teachers who managed to facilitate the teaching and learning process more effectively and to produce better quality of education to the students. Hence, it is said that supervision of school heads in this study contributed a lot in the provision of quality education to their schools.

5.3 Conclusions
The findings of the study concluded that, the leadership practice exercised by all school heads partially contributed to the provision of quality education to their schools. This is due to the fact that they managed to equip their schools with the teaching and learning resources necessary for teachers to teach and students to use for their group and self-learning. On the other hands, all school heads exercised poor supervision practice of classroom instruction as they did not foster teachers to produce effective teaching and learning processes in classroom setting. School heads also had poor skills and understanding on the importance of record keeping as majority of them failed to produce important records that could be used as supporting evidence for the future improvement. School heads did not have the records of what was discussed with teachers after assessing teachers professional books neither what was talked during school Baraza with  students.
5.4 Recommendations
Under this subsection the following are considered:
5.4.1 Recommendations for Action
The purpose of the study was to assess the contribution of school heads on the provision of quality of secondary schools. Thus, from the study findings, it is recommended that the Ministry of education should provide regular training to the school heads to help them understand the importance of keeping records for the school improvement. It is also recommended that, the Ministry of education should equip school heads with knowledge and skills on how to supervise classroom instructions in order to facilitate the provision of quality education at their school setting. It is also recommended that school heads should be able to perform regular classroom observation to see how teachers are teaching in their normal classroom settings rather than relying only on secondary sources which fail to explain clearly at what quality the lesson was delivered.
5.4.2 Recommendations for Further Studies
This study reveals that supervision practices exercised by all school heads towards classroom instructions were not effective in contributing to the provision of quality education; however their schools perform better academically. It was also revealed that all school heads perform poorly in keeping records to some important issues that might be the factors for contributing the provision of quality education. Hence, because the study was only conducted in one area and within a short period of time it just gave e insight of the leadership practiced exercised by some of the school heads. Therefore, there is a need of more research on the same topic to be done to cover a larger area and over a long span of time so as to expand knowledge on the contribution of the school heads on the provision of quality education in Tanzania. In addition, failure to keep records may be due to poor leadership skills possessed by the school heads, hence it is recommended to assess how the school heads use school records for facilitating quality of education in their schools.
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 Interview Guide for Teachers
My name is Josephat Kibona a masters’ student at the Open University of Tanzania. As part of my study I am conducting research on the Contribution of School Heads on Quality of Secondary Education in Mbeya City. I would like to ask for your participation in interview. The information collected in this study will remain confidential and shall be used for academic purposes only. 







    
2. Gender: Male (    ), Female (   )
3. Experience
For how long have you been working in the teaching profession?
0-5 years (    ) 6-10 years (    )   11-15 (      ) 16 and above (    )
4. Education level:





B. To assess how school heads supervise classroom instruction
1. 	In what ways the supervision made by your school head influence you to improve the teaching and learning processes?
2. 	How does your head of the school supervise the daily schools activities to facilitate classroom instructions?
3. 	To what extents do the supervision exercised by your school head motivates teachers to teach?
4. 	How does head of the school motivate teachers?
5. 	Does your head of the school delegate power accordingly that motivate the teaching and learning in your school?
C. 	To examine how school heads involves community and teachers in decision making
7. 	How school heads involve teachers and community in decision making?
8. 	How frequently school heads involve community in the school activities?
9. 	Does the issues discussed during school-community meeting help school to improve education provision to students?
10. 	Does the teachers’ and community involvement influence the provision of quality of education in your school?
11. 	In what ways a school head enhance good relationship with the community? And in what ways this foster education provision in this school?
D. The contribution of the school heads on the provision of teaching and learning facilities.
12. 	In what ways the school head influence the provision of the teaching and learning facilities in this school?
13. 	In which sources does the school head rely on the provision of teaching and learning facilities?
15. 	To what extent school head behaviour influence availability of the teaching and learning resources and the provision of quality of education in this school? 
E. Assessing the contribution of school head to teachers’ professional development
16. 	 In which ways does your school head help teachers to develop professionally?
18. 	How frequently your school head organise in house training for teachers?
19. 	In what ways your school head assist you professionally so that to foster students learning?
APPENDIX 2: Interview Guide for Head of the school







2. Gender : Male (    ), Female (   )
3. Experience as a school head
For how long have you been working in the teaching profession?
0-5 years (    ) 6-10 years (    )   11-15 (      ) 16 and above (    )
4. Education level:






B.	Head of school in supervising classroom instruction
1.	How do you supervise teaching and learning instruction in your school?
2.	How do you help teachers to facilitate classroom instructions?
3.	How do you motivate your teachers to ensure that they deliver quality education to the pupils?
4.	How do you ensure that effective students’ learning is taking place in your school
5.	How do you assess your teachers in order to understand that they teach effectively?

C.	To examine how school heads involves community and teachers in decision making.
6.	How do you collaborate with schools committee to ensure that students’ achievements are promoted?
7.	In what areas do you involve community in schools decision making?
8.	How frequently do you involve teachers in school decision making?

D.	The contribution of the school heads on the provision of teaching and learning facilities
9.	Do you help teachers in the provision of teaching and learning materials?
10.	Where do you get funds for buying teaching and learning materials?
11.	How do you supervise to make sure that teaching and learning facilities are effectively used by teachers for enhancing education provision?

E.	Assessing the contribution of school head on teachers professional development
12.	How do you help your teachers in professional development?
13.	Does your school have the culture to conduct in-service training for teachers in order to facilitate effective teaching and learning processes?
14.	How frequently do you organise in house training for teachers?
Thank you in advance for your time on my study.

APPEDIX 3                                                                                                                        Guide for Focus Group Discussion with students






21 – 23 Years	
2. Gender : Male (    ), Female (   )
4. Class level:











A.	To assess how school heads supervise classroom instruction 
1.	How frequently your school head talk to you about teaching and learning activities?
2.	In what ways your head of school supervise classroom instructions?
3.	How frequently does head of school enter in the classroom for helping students’ academic achievement? 
4.	How your students’ government collaborate with school administration to ensure students are learning? 
5.	Are you satisfied the way head of the school supervise students’ learning?
6.	Does your head of school conduct school baraza regularly and what is important issue he mostly addresses?
7.	Who is organising remedial classes in your school and how head of the school involved on it?
B.	To examine how heads of school involves community in decision making.
8.	How frequently does the school head meet with the parents?
9.	What is the community contribution in students’ learning?
10.	Have you ever had a meeting with the chair person of the school board and what was their concern during that meeting?








 Document Review Checklist
S/N	Issues	Data gained
01	Frequencies in  academic meetings	
02	Issues discussed in the academic meeting that aim to foster students’ academic achievement	
03	Issues discussed in the academic meeting that aim to solve teachers’ difficulties	
04	Minutes of the community school meeting that aim to foster students’ academic achievement?	
05	Do the school committee members meet regularly for fostering students’ academic achievements?	
06	Documents on parents comments on students tests and school examination results	
07	Documents showing the number of teachers attended in-service training	























-Good follow up on students’ learning


Quality Education Enhanced







